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Norms
● Be present
● Mics muted unless sharing
● Participate (cameras on if 

possible)
● Presume positive intent
● Embrace collaboration
● Take care of personal needs

Tools
● Breakout rooms
● Chat box
● Pen and paper
● Screenshot

Welcome!



In the Chat
● Name, pronouns
● Grade level / content area
● What you hope to get out 

of this session

Getting to Know 
You



● Validate and build on our current 
work to support students 

● Develop a common 
understanding of scaffolding 
language and content

● Experience simple scaffolding 
strategies within a “class period”

● Collaboratively identify 
scaffolding strategies to try this 
semester

Today’s 
Objectives



● “Teaching with your pants on 
fire”

● Reinvented teaching to make 
learning accessible and 
meaningful

● Student needs for additional 
scaffolding remotely

● What is doable for us and 
manageable for students?

Our Work

1

2

3



1. Access to grade-level 
academic content

2. Access to grade-level 
academic language

3. Positive classroom 
culture

OCDE Project 
GLADⓇ 

An equity-minded 
model to guide 
your instruction. 

(Anna Harvin)
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Why Scaffold?

● All students should have equal access to relevant 
content, delivered in a way they can comprehend.

● All students should be able to use what they learn to 
realize their dreams and actively participate in society.

● Academic Language Learners (ALLs) and ELD 
students need specific supports in place to overcome 
barriers to school.

● Scaffolding creates an inclusive setting for ALLs and 
ELD students to build relationships and engage with 
learning.
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Joseph et al., 2000
Kriteman & Tabet-Cubero, 2015

Nathan, 2017

Scaffolding language and content benefits ALL learners, 
but it is essential for ELD students.

Scaffolding language and content benefits ALL learners, but it is 
essential for ELD students.



● Scaffolding is specific instructional support 
that allows students to learn how to do 
something independently.

● It can be a structure, routine, or technique that 
makes content and language accessible.

● It does not mean simplifying or substituting a 
task. The content is still cognitively challenging.

● Scaffolding is gradually released as students 
make progress on a skill or concept.
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Gibbons, 2002

What Is Scaffolding?
Scaffolding language and content benefits 
ALL learners, but it is essential for ELD 
students.

Scaffolding language and content benefits ALL learners, but it is 
essential for ELD students.



Scaffolding Language & Content

● ALL students need to use language to understand and 
talk about any subject at a deeper level.  We have to 
scaffold the academic language in every class.

○ We can contextualize vocabulary, and we can 
provide time and structure for meaningful 
interaction with others and with text.

● ELD students need access to grade-level concepts while 
learning a new language, so we also have to scaffold 
content.

○ We can use patterns, visuals, and gestures to 
support comprehension.
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Kriteman & Tabet-Cubero, 2015
Nathan, 2017

Vaughn et al., 2009
Walqui, 2000

White et al., 2015
Wong-Fillmore, 2013

Scaffolding language and content benefits ALL learners, but it is 
essential for ELD students.

Scaffolding language and content benefits ALL learners, 
but it is essential for ELD students.

“There are no native speakers of 
academic language” 

(Wong-Fillmore, 2013) 
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Scaffolding & Brain Research

● Scaffolding strategies are based on brain 
and language research.

● Our brains respond to predictable 
patterns and sequential, thematic 
information.

● We remember more and generalize better 
when information is repeated in intervals.

● We attend to learning when we feel safe.

● We need time to process when learning in 
a new language.
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Scaffolding language and content benefits ALL 
learners, but it is essential for ELD students.

Scaffolding language and content benefits ALL 
learners, but it is essential for ELD students.
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Scaffolding language and content benefits ALL learners, but it is essential for ELD students.

Type of Scaffold Rationale Examples Tips

Non-Linguistic 
Representation

Helps our brains make 
connections to comprehend 
concepts and vocabulary. 

Pictures, sketches, objects, 
graphic organizers, TPR 
(Total Physical Response)

Have visuals ready or web-search 
as you go. Make sure you can be 
seen on camera!

Chunking Focus in on what is 
important and organize the 
information. 

Color-coding by category, 
bulleting, breaking up 
delivery

Group your content standards. 
Easy to do by page or by bullet.

Repetition in 
Context

Moves working memory to 
long-term, solidifies 
academic language

Language, concepts, 
routines; revisit text/content 
in intervals

Ask students to repeat 
vocabulary. Routines in lessons. 
Gradual release.

Processing, 
Practice & 
Reflection

Time to make sense of new 
learning. Language 
structures for interactions. 

10/2’s & sentence frames, 
cooperative learning groups, 
highlighting key vocabulary

Form groups beforehand or on 
the spot. Use chat, breakout 
rooms, stop and jot, partner chat.

How Do We Scaffold?



GlossaryP. 6

academic language 
(noun) - language functions, 
structures, and 
content-specific 
vocabulary 
needed to 
perform
an academic task. 

Academic Language 
Learners (ALLs)
(noun) - students in the 
process of acquiring the 
vocabulary and language 
functions necessary to 
communicate within content 
subject. 

accessible
(noun) - content and 
language that can easily by 
acquired and understood by 
learners. 

ELD Students (noun)- 
Students in the process of 
acquiring English as a second 
language in addition to 
simultaneously learning 
academic language. ELD 
students require specific 
support to help build 
connections and accelerate 
this process.   

gradual release (noun) -  a 
process to support 
successful independent 
study of content 
1. teacher modeling, 
2. guided collaborative 
practice 
3. independent
work 

intervals (noun) -  
Linked to neurology “spacing 
effect,” which states that the 
brain learns most effectively 
when learning is spaced out 
and 
revisited 
over time.  

scaffolding (noun) - specific 
instructional support that 
allows students to learn how 
to do something 
independently; a temporary 
structure, 
routine, or 
technique that 
makes content 
and language 
more understandable.

New Word 
(part of speech)

Definition 

Visual 
Student 
choice 
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1) Introduce yourselves. 

2) Assign roles alphabetically 
by first name: 
a) 1st - Timekeeper
b) 2nd - Facilitator
c) 3rd - Reporter
d) 4th - Materials 

(screenshots)

3) Discuss the questions. 
Make sure everyone gets a 
chance to speak.  

4) Reporter be ready to share 
in chat.

Sentence Frames:
I noticed _______ was 
used as a scaffold 
today.

I will integrate ______ 
into my instruction 
because ____.

What scaffolds from Slide 13 did you 
notice today? 

Which will you integrate into your 
instruction & why?

810/2 - Breakout 
Rooms



Sentence Frames:
I noticed _______ was used as a 
scaffold today.

I will integrate ______ into my 
instruction because ____.

What scaffolds did 
you notice? 

Which will you 
integrate into your 
instruction & why?

Share Out

Type of Scaffold Rationale Examples

Non-Linguistic 
Representation

Helps our brains make 
connections to comprehend 
concepts and vocabulary. 

Pictures, sketches, objects, 
graphic organizers, TPR 
(Total Physical Response)

Chunking Focus in on what is 
important and organize the 
information. 

Color-coding by category, 
bulleting, breaking up 
delivery

Repetition in 
Context

Moves working memory to 
long-term, solidifies 
academic language

Language, concepts, 
routines; revisit text/content 
in intervals

Processing, 
Practice & 
Reflection

Time to make sense of new 
learning. Language 
structures for interactions. 

10/2’s & sentence frames, 
cooperative learning groups, 
highlighting key vocabulary



Learning Log

Text You 

Sketch and write about 
three main ideas from 
today’s workshop.

One main idea from today’s 
workshop is ________.

Another important concept is 
________.

Finally, _______ is a key 
takeaway from today. 

What squared with your 
thinking and what 
questions do you still 
have?

One idea that resonated with 
my thinking is _______. 

I’m still wondering about 
_______.

Time to process and reflect, bridge to writing, quick formative assessment



Q&A
Thank you!

What questions do you have?

How can I support you?

kavita.krishna@yahoo.com


